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THE CULTURAL DEEP STRUCTURE OF
PSYCHOLOGICAL THEORIES OF
SOCIAL DEVELOPMENT

JOAN G. MILLER

Psychological theories of social development not only describe behav-
ior but also include prescriptive assumptions about what constitutes more or
less adequate or mature modes of psychological functioning. In this respect,
they offer visions of social competence that complement those that are of-
fered by psychological theories of intelligence. As is observed in the area of
intelligence, individual differences on psychological measures of social de-
velopment tend to be positively correlated and to predict real-life adaptive
outcomes.

In the present chapter, [ argue that theories of social development need
to be seen as resembling theories of intelligence in being informed by shared
conceptual premises that contribute to their intercorrelations with each other
and to their predictive power. The case is made that the dominant psycho-
logical theories of social development are informed by problems for the self
that are salient in the middle-class European American cultural setting in
which psychology to date has largely developed. Thus, the correlations among
different measures of social development result, in part, from the theories
being based on a common conceptual definition of competence rather than
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exclusively from empirical relationships existing among them. Evidence is
presented to suggest that this conceptual definition of competence does not
adequately represent the beliefs and values of diverse cultural and socioeco-
nomic subgroups and, as a result, leads to such groups, in cases, being ap-
praised as showing less developed forms of competence than are displayed by
middle-class Europcan Americans. The conclusion is drawn regarding the
need to broaden psychological definitions of social competence to tap the
contrasting beliefs, values, and problems for the self that are salient in differ-
ent cultural and subcultural communities, with such efforts contributing to
the enhancement of basic psychological theory.

The chapter is organized into three sections. In the first section, I con-
sider respects in which concerns with cultural insularity have been raised in
the case of theories of intelligence—concerns that in many ways provide a
model for the related issues that exist in the case of theories of social devel-
opment. In the second section, [ argue that, although it is not generally rec-
ognized, psychological theories of social development share a common cul-
turally grounded conceptual structure related to balancing autonomy and
relatedness. In tum, in the last section, | present evidence suggesting that
this conceptual structure is conceptually inadequate to capture various out-
looks on social development that are emphasized within diverse cultural and
subcultural communities.

THE CULTURAL GROUNDING OF THEORIES OF INTELLIGENCE

Psychological theories of intelligence provide a useful example for il-
lustrating respects in which theories may form closed systems, in which their
explanatory force and predictive power derive, in part, from their grounding
in conceptual assumptions that favor the perspective of particular cultural or
subcultural populations. In contrast to the case of theories of social develop-
ment, in which there has been little attention to the existence of a common
culturally based deep structure as characterizing diverse frameworks, the prob-
lem of potential culturally bound views of intelligence has been subject to
extensive debate. This debate centers on the issue of how to define intelli-
gence and on how to interpret the associations observed between intelli-
gence and everyday adaptation.

In terms of defining intelligence, it is widely accepted that intelligence
involves an evaluative appraisal of experience. As Haslam and Baron (1994)
observed, “intelligence clearly refers to abilities, properties of performance
that can be evaluated along a continuum from better to worse” (p. 41). Intel-
ligence furthermore is identified with adaptation, a stance seen in Pintner’s
early definition of intelligence as the ability “to adapt (one)self adequately
to relatively new situations in life” (Pintner, 1921, p. 139). Recognizing that
what is adaptive varies with the resources and values of different communi-
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ties, culturally based approaches to intelligence accept that the content of
intelligent behavior is necessarily culturally variable to a significant degree
(e-g., Ceci, 1990; Charlesworth, 1976). However, the views of intelligence
emphasized in the psychometric tradition of IQ testing, views that presently
are the most influential both within the field and within the larger society,
typically reject such a conclusion. Rather, they forward content-based defi-
nitions of intelligence that privilege the types of abstract abilities that ap-
pear on IQ tests. These abilities are seen as reflecting a capacity factor, g, that
is assumed to underlie individual differences in performance not only on
intelligence tests but also in everyday life.

Given these assumptions, the predictive power of measures of IQ or g
become crucial as an index of the validity of conceptions of intelligence. As
Eysenck has argued, “. . . we would feel disinclined to call something intelli-
gence that did not correlate with external criteria, such as success at school
and university, or in life or at work” (Eysenck, 1979, p. 78). However, as seen
later in this chapter, although there is evidence that IQ predicts consequen-
tial adaptive outcomes, this does not settle the issue of the validity and cul-
tural adequacy of conceptions of intelligence. Rather, the findings give rise
to questions about the meaning of the observed associarions hetween IQand
adaptive outcomes.

As support for the construct validity and cultural adequacy of existing
conceptions of intelligence, theorists within the psychometric tradition point
tofindings indicating that intelligence tests show high interrelationship with
each other and with valued outcomes. For example, it is found that if results
of batteries of standard intelligence tests are factor analyzed, a first-principal
component emerges that accounts for approximately 30% of the variance—
a component believed to reflect the general intelligence factor, g (Ceci, 1990).
Furthermore, IQ predicts more than merely academic success, such as higher
grades in school, greater number of years of school completed, and higher
standardized test scores. It also predicts a range of consequential life out-
comes, including lower criminality, better mental health, lower marriage dis-
solution rates, and higher levels of occupational attainment (e.g., Hartigan
& Wigdor, 1989; Hunt, 1995; Hunter, 1986). Theorists within the psycho-
metric tradition interpret this type of evidence as reflecting the centrality of
1Q in enabling individuals to adapt in flexible and effective ways with envi-
ronmental demands. As ltzkoff (1989) concludes, “Persons with high g can
retrain themselves to do many different tasks in one lifetime and often ata
highly creative level” (p. 85).

Theorists identified with culturally based approaches to intelligence, in
contrast, do not question the existence of this type of evidence nor dismiss it
as inconsequential, but rather raise concerns about the extent to which the
association between 1Q and valued adaptive outcomes arises, at least in part,
from a priori linkages in the ways in which intelligence is defined and mea-
sured and the behavioral indices of adaptive performance adopted as out-
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come criteria. It is noted that the items that were sampled on the first intel-
ligence test, which was developed by Binet, and that resemble those found in
most contemporary intelligence tests, were selected because they were ob-
served to be successful in predicting school outcomes. This then introduces
circularity into IQ measures if they are used to predict school pecformance or
other related outcomes, because a criterion that was used initially in devel-
oping the tests is now being treated as evidence of the test’s predictive power.
In turn, the predictive power of psychometric definitions of intelligence is
magnified as this definition of intelligence is adopted in assessing intelli-
gence on a wide range of diagnostic tests used in schools and work settings.
Thus, for example, contemporary United States admissions tests for college
(SAT, ACT), graduate (GRE), and professional schools (LSAT, GMA,
MCAT) all tap intellectual abilities in ways that closely resemble those used
on IQ measures.

The circularity of associations between performance on 1Q-type mea-
sures and everyday adaptive outcomes, in turn, is viewed as further height-
ened by the gatckeeping role of school performance and performance on in-
telligence test type measures on valued outcomes (Ceci, 1990). Society selects
candidates for higher educational opportunities or career advancement, in
part, on the basis of their having strong academic records and high test per-
formance. As a consequence, it is only individuals with high achievement in
school and on standardized intelligence test type measures who are admitted
to clite positions in society. Once admitted to these positions, they tend to
be accorded preferential treatment, in terms of having greater resources and
opportunities for advancement, whereas individuals who score poorly tend
to suffer disadvantages. As Sternberg points out, in thus providing individu-
als who score well on intelligence tests with societal advantages, while handi-
capping those who score poorly, the performance gap between high and low
test performers is heightened and the tests themselves contribute to produc-
ing gaps in individuals' levels of achievement and societal cutcomes:

Low test scores set in motion a chain of events that can lead to poor later
outcomes, independent of the abilities the tests measure. Once a child is
labeled as stupid, his opportunities start to dry up. . .. Labels are not just
descriptions of reality; they contribute toward shaping reality. (Sternberg,
1996, p. 23)

The observation then that individuals of middle- or upper-middle-class back-
ground tend to have higher IQ than individuals of working or lower class
occupations becomes, in part, an artifact of the gatekeeping structure of soci-
etal institutions in only admitting individuals who score well on intelligence
test type measures. In turn, evidence of better life outcomes, such as lower
criminality or greater mental health and marital success, being linked to higher
IQ, may also be seen to reflect, in part, the greater societal advantages en-
joyed by individuals of middle class background. These are the groups who
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tend to perform at superior levels in school and to score higher on 1Q-type
indices and thus to be accorded more opportunities for advancement.

Perhaps the strongest type of argument for the limited predictive power
of 1Q measures, beyond performances that are correlated with school-type
skills, however, is that 1Q measures do not predict well performance in ev-
eryday contexts that draw on different types of abilities (Ceci, 1990; Labora-
tory of Comparative Human Cognition, 1983; Miller, 1997; Sternberg, 1996).
Thus, for example, it has been shown that 1Q is not related to competent
performance in such everyday settings as betting at a racetrack, cfficiently
distributing goods within a factory, or budgeting expenses at the grocery store
(Lave & Wenger, 1991; Schliemann, Carraher, & Ceci, 1997; Scribner, 1984).
In such contexts, it is observed that quality of performance tends to be re-
lated to task-specific expertise that draws on a broader range of competencies
than those tapped by traditional 1Q measures and that is enhanced by expe-
rience or practice within the activity.

Evidence of this type has led critics to argue for the need to conceptu-
ally broaden conceptions of intelligence to tap a wider range of competen-
cies. Such an argument is forwarded by Sternberg (1985, 1988), for example,
in his triarchic theory of intelligence, a framework that portrays intelligence
as encompassing not merely analytic skills but also synthetic or creative abili-
ties as well as street smarts or practical intelligence. It also represents an
insight that underlies the proposal by Gardner (1983, 1993) 1o expand con-
ceptions of intelligence to encompass a variety of different types of skills,
ranging from artistic to musical abilities. Finally, this type of conceptual ar-
gument has informed the growing interest among psychologists in examin-
ing lay conceptions of intelligence in an attempt to identify new dimensions
of intelligence that, although they are not tapped in present definitions of
1Q, are integral to everyday adaptation in different sociocultural settings (e.g.,
Grigorenko et al., 2001; Sternberg, Conway, Ketron, & Bernstein, 1981).

In sum, work on intelligence highlights the need to broaden contempo-
rary definitions of intelligence to take into account intellectual competences
that are considered important to everyday adaptation in different social and
cultural settings but that are not represented in psychometric theories of intel-
ligence or in intelligence test measures. This work also points to the biases that
ensue from a failure to broaden definitions of intelligence. In particular, limjta-
tions in predictive power occur, as psychometric definitions of intelligence fail
to relate to intelligent performance in everyday contexts that require different
types of abilities than those that appear on 1Q-type measures. Also, group bias
arises as the narrow constructs tapped on 1Q-type measures tend to be privi-
leged by societal institutions, with only individuals or groups who display these
types of abilities accorded societal advantages and individuals or groups who
emphasize other types of abilities experiencing some disadvantage.

These types of problems that arise in the case of intelligence, however,
are not unique to this domain but rather reflect a stance thar 1 argue also
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exists in other work on competence. This type of stance more generally arises
whenever a narrow definition of competence is treated as the normative cri-
terion that is privileged in psychological theories and in society more gener-
ally. Once this stance has been adopted, multiple measures that are informed
by this same construct will tend to be highly correlated with each other.
Also, to the extent that socictal structures are premised on the same values,
significant correlations will be observed between everyday adaptive outcomnes
and these constructs. However, as observed in the case of theories of intelli-
gence, this type of system also will tend to be severely limited in its power to
predict adaptation in contexts that value different types of abilities. [ will
also tend to disadvantage individuals or groups who emphasize altemative
forms of competence.

In the next section, | show that this same type of analysis can be ap-
plied in understanding the need for conceptual broadening of contemporary
psychological theories of social development. Through comparison of respects
in which theories of social development, like theories of intelligence, privi-
lege narrow definitions of competence, insight can be gained into the extent
that this issue of conceptual and cultural bias arises in the case of a wide
range of social theories. It becomes equally clear that the same strategies
being adopted to conceptually broaden theories of intelligence may also be
relevant to conceptually broadening theories of social development.

THE CULTURAL GROUNDING OF
THEORIES OF SOCIAL DEVELOPMENT

Like theories of intelligence, theories of social development center on
explaining what constitutes more or less successful adaptation. However,
whereas the criterion of adaptation in theories of intelligence tends to be
formulated in a highly general way, such as the ability to adapt flexibly to
environmental challenges, the criteria adopted in the case of theories of so-
cial development are content specific. Thus, for example, theories of parenting
are concerned with explaining more or less successful parenting, whereas
theories of motivation are concerned with explaining more or less adaptive
motivation. Although acknowledging this content specificity, I argue here
that on a somewhat implicit level, psychological theories of social develop-
ment share a common deep conceptual structure that links them with each
other. This shared conceptual structure functions in a way that, in many
respects, resembles the construct of g in the case of intelligence. It contrib-
utes to the tendencies of the theories of social development to show strong
intercorrelation as well as to have high predictive power, at the same time
that it limits their explanatory force in accounting for modes of social devel-
opment emphasized in diverse sociocultural settings.
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The dominant contemporary psychological theories of social develop-
ment may be seen to reflect problems for the self that are salient in the indi-
vidualistic, middle-class, European American cultural context that has been
adopted as the default standard for normative models of human development
in psychology. These problems concern effecting a balance between autonomy
and relatedness. As anthropologists have noted, the modern Western view
of self that is prominent in middle-class European American culture includes
not only an emphasis on autonomy but also a tension in relation to the col-
lective (e.g., Farr, 1991; Taylor, 1989). Within such a view, agency comes to
be identified with internal psychological characteristics and to be regarded
as opposed to the demands of the social context:

An analytic framework that equates “selffindividual” with such things as
spontaneity, genuine feeling, privacy, uniqueness, constancy, the “inner
life” and then opposes those to mask, role, rule or context is a reflection
of (:::(!)x)otomies that constitute the modern Western self. (Rosaldo, 1984,
p-

This type of cultural outlook gives rise to an ambivalence about social de-
mands, with the collective regarded, on the one hand, as necessary for indi-
vidual survival, while, on the other hand, as a constraint on individual au-
tonomy. As Plath (1980) observed, “our cultural nightmare is that the
individual throb of growth will be sucked dry in slavish social conformity.
All life long, our central struggle is to defend the individual from the collec-
tive” (p. 216). In such a stance, it is assumed that adaptation requires a cer-
tain balancing of self that weighs responsiveness to the requirements of the
social whole with individuality.

Just as the type of abstract abilities that comprise g are reflected in psy-
chometric theories of intelligence, this type of cultural concern with effect-
ing a balance between the self and the social whole is increasingly being
reflected in general psychological conceptions of healthy human function-
ing. Thus, for example, Guisinger and Blatt (1994) have proposed that indi-
viduality and relatedness are both integral to personality development: “. . .
we need to recognize that healthy personality development involves equal
and complementary emphasis on individuality and relatedness for both men
and women” (pp. 108-109). Likewise, Bakan (1966) argued for the impor-
tance of balancing concerns with self with human connection. As Spence
(1985) commented in characterizing Bakan's position:

In his book, The Duality of Human Existence, Bakan proposed two funda-
mental but antagonistic senses: A sense of self (or agency), manifested in
self-assertiveness and self-protectiveness, and a sense of selflessness (or
communion), the desire to become one with others. (p. 1290)

As she.further observed, the developmental task according to Bakan is “to
reconcile and balance these two contradictory senses.” As a balance, the
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optimum stance is consid;ered to lic m;c that c?t‘z:‘::ﬁ::‘;n},; (;fc t;:f:dw“}?;tlﬁ
avoiding extremes. On the one hand, an extreme sta ass ciated with
-assertiveness, a position that is insufficiently social, if not o
:)(;(;:r]\l:::lsgi\dtslsxz :)thcr hand?gn extreme stance is also associated lelst‘?:
much connectedness, a position that is insufficiently autonomous an
ible to excessive social control. .

Cel’“l;::- :I:)ee;iscussi011 below, 1 show that this vision al')out th(? need to bal:
ance autonomy with relatedness has come to have a major rﬁl'c (;n fo:::zcmtﬂse
rary psychological theories of social development, fcI)rnl\]mg tf c.l e:gns[mct e
of a range of specific theories, in a way that para.IIc s tb at‘z tl he construct of
g, constituting the deep structure of psychometrically as;_ It 1§o'll s of intel.
ligence. Focus here centers on major contemporary psyc ur ogu:.rt dels of
attachment, social motivation, parenting, and interpersona m’;:ra'x y.md ch
case, one sces that a significant part of the ‘theorctlcal contribution ive th;:s
peal of the model under consideration is its offer of a way to I;:S% o
problem of integrating autonomy and relatedness. In defining mj w1'fu..ms it
ferences or levels of developmental competence, eath t.lvégry lx en(::‘ :)c[.n O.r
adaptive stances that give too much weight f:lther to n.'udwn ual aut o Zm.
to social relatedness and contrasts them with an optimum stance

bodies a balance between autonomy and relatedness.

Attachment

The model of attachment forwarded by Pfowlby. Ainsw'orth, an}:iotll‘;e:
colleagues constitutes one of the most influential contcn;lpfl)mry(;xzsswo lfh
cal theories of personality, social, and deve}opfncntal psyc do ogy \inswe 50:
1978; Bowlby, 1969-1980). Attachmem. is v'lewc.fd as fun amtlztha o
cial relationships, with attachment behaviors nfnpllcated not onby in ] yn nE
child's formation of a bond with his or her primary careglverh ut also 1. the
mediation of other close relationships. The domain of ath;c met;tt:e:::ll] o
has expanded from a consideration only of ez.\rly‘ p?rem—;n ant re l:l tﬁeir ips
to a consideration of the attachments tha't individuals form ;:ml X
mantic partners, spouses, and other signiﬁ.c?nt' others (?g., ;;aezr,“ across.
The assumption is made of longitudinal stability in style:s ol z;:.tac tmsuccess e
the life span and of the centrality of attachment relationships to

as of social life. -

Other;;ci::)sr:mslatcd by Bowlby, attachment theory.ccnter:s onthe ch;:d s bﬁ;\:j
with his or her caregiver, with attachment beh?VIF)rs being th}c:se t a; :}mv.
the infant to seek and maintain proximity to th-xs flgur?. Attz‘lc' n.ul:nltstate v
iors are considered to have evolutionary roots in the infant’s m;]na -
dependency and inability to flee unaided from predfltors or ot erls nges.
The attachment system exists alongside other behavioral subsysten ichen
the developing infant, with the pull to remain attache.d.tolthe cal;cigal. o
against other goals, such as exploration, that are also critical to sur
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infant and the caregiver coordinate their behavioral tendencies in such a
way that proximity to the caregiver is assured under conditions of danger or
threat, yer exploration of the environment is enabled and promoted to the
maximum degree.

Related to issues of survival, actachment is a universal aspect of human
experience and, in this sense, represents a cross-culturally robust phenom-
enon. In all viable human communities, attachment is achieved in a way
that ensures human growth and adaptation. However, the thrust of psycho-
logical research on attachment centers on the quality of attachment and not
merely on its presence. With the development of the Strange Situation as-
sessment procedure (Ainsworth, 1978), and wich the theoretical emphasis
placed on clinical issues, psychological work on attachment has developed
into a tripartite theory of individual differences that maps closely onto the
adaptive problem for the self discussed earlier.!

The attachment model of individual differences posits a behavioral con-
tinuum characterized by less adaptive orientations at two opposing poles and
an optimum adaptive orientation at its midpoint. The Group A or anxious—
avoidant pattern of attachment forms one of the poles. Arising in the case of
infants who have experienced rebuff or rejection in having their attachment
needs met in a responsive way, this pattern of behavior is marked by defen-
sive avoidance. In turn, the Group C or anxious—resistant patrern forms the
other pole. This pattern arises in cases in which infants have experienced
inappropriate or inconsistent responsiveness by the caregiver, leading them
to develop a wariness of exploration. Finally, the Group B or secure pattern

forms the midpoint of the continuum and constitutes the optimum stance.
This pattem arises in cases in which infants have experienced consistent
responsiveness from the caregiver, leading 1o the development of a represen-
tation of the caregiver as a secure base that allows exploration of the envi-
ronment and affiliation with others.

This individual difference model of attachment, it may be seen, is framed
in terms of the issue of balancing autonomy and relatedness discussed earlier.
Specifically, the A pattern of attachment constitutes a stance that gives too
much weight 1o autonomy at the expense of relatedness. As seen in the Strange
Situation research procedure, the A type infant freely explores the lab in the
absence of his or her caregiver, but embodies a deficit in connection, show-
ing little or no distress at the caregiver’s absence or affection toward the
caregiver on his or her return to the lab. In turn, the C pattern of attachment
reflects a stance that gives too much weight to relatedness at the expense of
autonomy. As seen in the Strange Situation paradigm, the C type infant
becomes overly distressed at his or her caregiver's absence, a level of distress
that precludes him or her from being able to explore successfully in the

'A category of Group D or “disorganized/disorpanized” attachment patterns was later added to this
ceme to captuse the experience of infants expetiencing severe abuse or neglect.
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caregiver's absence or to affiliate with others. Finally, the B pattern of secure
attachment represents a stance that successfully bridges these two poles and
that allows for both autonomy and relatedness. Secure in his or her represen-
wation of the caregiver, the B type infant remains emotionally connected
with his or her caregiver, at the same time that he or she has the confidence
to explore the environment.

Social Motivation

For many years, a gap existed in psychological theories of social motiva-
tion, in tenus of accounting for the motivation that individuals experience
in meeting social role expectations. The contribution of self-determination
theory (e.g., Deci & Ryan, 1985, 1991) was in filling this theoretical gap by
forwarding a model that made it possible to account for compliance with
social expectations in a way that embodied agency.

Early theories of intrinsic motivation had assumed a strong sense of
personal agency (e.g., deCharms, 1968; White, 1959). Individuals were seen
as spontaneously motivated to undertake a range of behaviors, including
mastery of the world, exploration, and activities involving fun and enjoy-
ment. However, the activitics encompassed by theories of intrinsic motiva-
tion were limited. Although they included behaviors involving affiliation
and interpersonal responsiveness, they did not encompass the many types of
behaviors that individuals are not spontancously inclined to undertake. Thus,
for example, theories of intrinsic motivation did not apply in cases in which
individuals are undertaking behavior that is not intrinsically interesting but
merely socially expected, such as the behavior of completing an uninteresting
homework assignment. In turn, carly behaviorist theories (e.g., Hull, 1943;
Skinner, 1953) were able to account for why individuals undertake the latter
type of behavior by reference to the structure of reinforcement contingencies
existing in the environment. However, they cntailed a passive view of the

person and thus could not explain how individuals come to experience a sense
of agency and personal satisfaction in complying with social requirements.

Through its focus on processes of internalization, self-determination

theory offered a model that bridged these two extremes and that succeeded
in explaining how one could experience onesclf as agentic even in the con-
text of meeting social expectations (Deci & Ryan, 1985, 1987, 1991). Self-
determination theory assumes that individuals initially may be externally
motivated to meet a sacial expectation because the behavior is socially re-
quired or because they will be sanctioned if they fail to perform it. However,
gradually this expectation becomes internalized as the person makes it his or
her own and comes subjectively to experience it as freely chosen. Once in-
ternalization has been achieved, the individual no longer experiences his or
her behavior as motivated by social expectations but as based exclusively on
his or her own subjective endorsement of it.
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Self-determination theory speaks to the issue of balancing autonomy
and relatedness in its views of motivation as forming a continuum of type:
On one pole is intrinsic motivation, a form of motivation that explains 'm-‘
tonomous behavior, but that may be considered, from the prescx'lt bers 1::c-
tive, to be insufficiently related, in that it does not account for conllpli':ncc
with social norms. On the other pole is external motivarion, a form of [;1()li—
yation that emphasizes relatedness at the expense of aulom'uny in portray-
mg‘the individual as passively conforming to social norms. In thi; moI:lel t'lze
optitmum stance is identified as a middle position that integrates a percc'ivcd
sense of choice with a commitment to meeting requirements of the social
whole. In present terms, this represents a form of integration of y
and relatedness. ¢ oo

Parenting

One of the most influential contemporary psychological theories of
parenting, the model of authoritarian parenting, dcvelop:d by Baumrind
was responsive to historically shifting belicfs (Baumrind, 1966, 1971 l996)‘
An emphasis on the appropriateness of despotic rule by parents reprcs.cnted 1
widely held belief before the 20th century, with such an outlook evident il‘l
the writings of social theorists such as Rousseau, Hegel, and Mill. Children
it was assumed, need to be controlled by their elders and arc incapable of self:
determination. However, although providing control, this type of stance was
emotionally harsh and domineering. It came to be challenged during the
mid-20th century by perspectives that emphasize child permissiveness. Infly-
enced by psychoanalytical views of the child’s vulnerability, and spurred on
by movements during the 1970s for extending greater rights to children, these
latter approaches emphasized granting children maximum freedom of c'hoicc.
However, they were subject to criticism themselves for failing to afford the
child with needed guidance and protection.

The parenting model developed by Baumrind identifies an optimum
midpoint between these two extremes. As Baumrind (1996) noted in de-
scribing the formation of her theory:

The authoritative model . . . rejects both extremes of the authoritarian—
permissive (or conservative~liberal) polarity, representing instead an
integration of opposing unbalanced childrearing positions. At one ex-
treme, child-centered permissiveness high on responsiveness and low on
demandingness . . . at the Opposite extreme, restrictive parent-centered
authoritarianism . . . . Within the authoritative model, behavioral com-
pliance and psychological autonomy are viewed not as mutually exclu-
sive but rather as interdependent objectives: children are encouraged to
respond habitually in pro-social ways and to reason autonomously.

(p. 405)
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Within the model of parenting developed by Baumrind, three contrasting
styles of parenting are identified, reflecting these two opposing parenting
philosophies and a stance that effects an integration of them. Overly harsh
and restrictive styles of parenting are assumed to reflect an authoritarian
style, whereas overly permissive and uninvolved styles of parenting are seen
as reflecting a permissive style. The optimum stance of authoritative parenting
constitutes a style that combines affective warmth and democratic decision
making with provision of guidance and direction to the child.

The tripartite model of parenting developed by Baumrind may be seen
to embody concerns with balancing autonomy and relatedness. Permissive
styles of parenting, in affording the child inadequate guidance and not insur-
ing the child’s compliance with behavioral standards, promote the child’s
autonomy while embodying a deficit in relatedness. In turn, authoritarian
styles of parenting, in being emotionally harsh and overcontrolling, embody
an overemphasis on relatedness and an underemphasis on autonomy. Fi-
nally, the stance of authoritative parenting embodics the optimum approach
in its balance of autonomy with relatedness, with the child encouraged to
reason autonomously while being given active guidance in meeting soci-
etal standards.

Interpersonal Morality

In a final illustrative example, the morality of caring framework devel-
oped by Carol Gilligan represents the most influential contemporary theo-
retical model of interpersonal morality (Gilligan, 1977, 1982; Gilligan &
Wiggins, 1988). Beyond its impact on the field of moral development,
Gilligan's theory has stimulated the interest of feminist theorists as well as
theorists of personality. The morality of caring model posits thar individuals
who have developed a morality of caring outlook feel a responsibility to care
for needy individuals when they become aware of the others’ needs and are
able to help. This sense of moral responsibility is based on the individual
having developed a connected view of self, in which they consider meeting
the other's needs as integral to their self-identity. Although the morality of
caring had originally been assumed to be gender-related, research has docu-
mented that it tends to be found among both men and women (Walker,
1984). The morality of caring orientation represents a freely given commit-
ment that is compatible with individuality. The type of stance associated
with this perspective is illustrated, for example, in the response of one of
Gilligan's respondents who conveys her ideal image of a family as a setting in
which “everyone is encouraged to become an individual and at the same
time everybody helps others and receives help from them” (Gilligan, 1982,
p- 54).

In terms of theories of moral judgment, Gilligan’s model responded to
theorerical gaps in the Kohlbergian model of moral development. Within
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the Kohlbergian framework, it had been assumed that the content of moral-
ity is limited to issues of justice and that responsibilities to family and friends
constitute forms of social conventional reasoning (Kohlberg, 1969, 1971).
The Kohlbergian framework thus emphasized individual autonomy, but only
in the context of a morality of justice, and gave weight to interpersonal re-
sponsibilities but only in the context of a social conformist stance. Within
Gilligan's model, in contrast, interpersonal responsiveness and caring are
not only treated as fully moral, they are approached in ways that place greater
emphasis on the individual’s personal decision making than is the case in
approaches based on role obligations.

In terms of the development of a morality of caring outlook, individuals
are seen as first experiencing a phase in which their focus is on caring for
themselves. This is followed, in turn, by a phase in which emphasis is placed
on “caring for others,” to the individual's “exclusion of herself,” a stance that
is overly selfless. Finally, a fully developed morality of caring stance is achieved
during which the individual has resolved “the tension between selfishness
and responsibility,” giving concern both to the needs of self and to those of
others (Gilligan, 1982, p. 74).

The morality of caring framework embodies an emphasis on balancing
autonomy and relatedness in its views of the path and endpoint of develop-
ment. To achieve a mature morality of caring outlook, the individual is scen
as first passing through a developmental phase characterized by a selfish stance
that reflects too much autonomy, followed by a selfless stance that reflects
too much relatedness. The mature morality of caring position integrates au-
tonomy with relatedness through combining caring for the self with caring
for others.

Summary and Implications

In sum, it is evident that major contemporary theories of social devel-
opment in the areas of attachment, social motivation, parenting, and inter-
personal morality share a common deep structure that is responsive to prob-
lems in balancing autonomy with relatedness. This deep structure may be
seen to function in a way that is similar to that observed in the case of the
construct of g that underlies diverse theories of intelligence. The various
theories of social development forward viewpoints in which the most adap-
tive form is portrayed as a balanced position that integrates the concerns
with autonomy and relatedness. This structure maps onto the problem in
achieving agency, identified by Bakan (1966), and resonates with various
Western individualist cultural themes. In a similar way, the content defini-
tion of intelligence reflected in the construct of g privileges characteristics
that are also highly valued in Western cultural settings, such as an emphasis
on abstract analytical abilities and on response speed.
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Paralleling the high intercorrelations observed among different 1Q type
measures, the diverse theories of social development also show positive cor-
relation with each other. Thus, for example, it has been found that an au-
thoritative style of parenting is associated with a self-determined motiva-
tional stance (e.g., Grolnick & Ryan, 1989; Grolnick, Deci, & Ryan, 1997)
and is linked to the development of secure forms of attachment (e.g.,
Bretherton, Golby, & Cho, 1997; LaGuardia, Ryan, Couchman, & Deci,
2000; Leak & Cooney, 2001). Equally, just as high IQ predicts a range of
positive adaptive outcomes, the optimum modes of social development iden-
tified are likewise related to similar types of positive consequences. For ex-
ample, authoritarian styles of parenting, secure modes of attachment, and
self-determined motivational orientations are associated with higher educa-
tional attainment, positive work performance, as well as positive health be-
haviors and effects, such as lower levels of alcohol use and depression
(Baumrind, 1996; Grusec & Kuczynski, 1997). Of equal importance, as is
also the case with 1Q measures, positive adaptive outcomes in the area of
social development are consistently linked to higher socioeconomic status.

TOWARD A CULTURAL BROADENING OF
THEORIES OF SOCIAL DEVELOPMENT

In the following section, discussion focuses on cultural research that
points to contrasting problems for the self as assuming a prominent role in
everyday adaptation in diverse cultural contexts and that highlights the need
to expand present theoretical models of social development to accommaodate
this variation. The purpose of this type of research resembles that being un-
dertaken by cultural theorists in the area of intelligence who likewise are
working to broaden the types of abilities taken into account in models of
intelligence (e.g., Grigorenko et al., 2001; Schliemann et al., 1997). The
evidence on social development considered here is from a range of cultural
populations that each emphasize somewhat distinctive outlooks. Accordingly,
it may be seen, the types of underlying problems for the self chat appear sa-
lient also are somewhat distinctive from each other, even as they differ from
the middle-class European American outlooks privileged in contemporary
mainstream psychology.

Cultural Variation in Forms of Attachment

Cross-cultural research conducted by attachment rescarchers has un-
covered what appears to be a universal preference for secure over insecure
forms of attachment as well as has established links between attachment and
desired adaptive endpoints (Crittenden & Clausen, 2000; Sagi, 1990; Wa-
ters & Cummings, 2000). However, increasingly cultural work that is sensi-
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tive to indigenous cultural categories is suggesting that attachment theory
fails to capture certain dimensions of attachment that are salient in various
collectivist cultural populations.

Evidence for the latter claim may be seen in research that explored the
meanings that groups of mothers give to attachment behavior (Harwood,
Miller, & Irizarry, 1995). Asked to describe the qualities that they would like
their toddlers to emphasize as they grow older, European American mothers
spontaneously mentioned themes involving balancing autonomy and relat-
edness, dimensions that are central to attachment theory. Such an emphasis

may be seen, for example, in the sample responses by European American
mothers given below:

I'd like him to be independent and love us, but stand on his own.
1 want her to be independent, but yet, you know it's good to have
other people around to be with and stuff. (Harwood et al., 1995, p. 89)

In contrast, in describing their images of an ideal child, Puerto Rican moth-
ers spontaneously focused on the child developing such qualities as being
calm, obedient, and respectfully attentive to the teaching of their elders. As
seen in the descriptions given below by Puerto Rican mothers, emphasis within
this community tends to be placed on the child coming to know what is
expected in particular situations and behaving in appropriate ways 1o gain
the respect of others:

1 would love it if they were . . . respetuosos (respectful) toward their elders
as well as with people their own age, so that when they'te adolescents
and then adults, they know how to use particular aspects of their person-
ality at the appropriate time, so that others will respetan them.

I would like for my son to be respetuoso, amable, obediente. 1 would like
him to be that way so that one does not have to have a hard time (deal-
ing) with the boy. (Harwood et al., p. 98)

It is notable that when presented with experimental vignette situations
that portrayed toddlers displaying the three forms of attachment tapped in
the Strange Situation research paradigm, the European American mothers
interpreted these situations in ways that are congruent with attachment
theory. They spontaneously admired the B type baby for being secure, while
criticizing the A type baby for emotional detachment, and the C type baby
for excessive dependence. In contrast, the Puerto Rican mothers spontane-
ously applied contrasting criteria in appraising the hypothetical toddlers. Thus,
for example, the A type toddler was criticized for what the Puerto Rican
mothers interpreted to be an overly active and insufficiently calm mode of
behavior, whereas the C type toddler was criticized for what was perceived as
a willful and pampered stance. In tumn, the B type toddler was praised for
what the Puerto Rican mothers regarded as a stance that reflected respectful
attentiveness and positive engagement in interpersonal relationships.
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Such results imply that there are salient culturally variable dimensions
of attachment that are not tapped by existing measuring instruments. Al-
though the Puerto Rican mothers showed an overall preference for the B
form of attachment, they attended to dimensions of behavior, namely proper
demeanor and positive engagement with the environment, that are not cap-
tured in attachment theory.

Similar observations underlie calls to broaden definitions of attachment
theory to encompass concerns with amae (an emotional experience that in-
volves positive feelings of depending on another’s benevolence) that are sa-
lient in Japanese cultural contexts (Rothbaum, Pott, Azuma, Miyake, & Weisz,
2000; Rothbaum, Weisz, Pott, Miyake, & Morelli, 2000; Takahashi, 1990).
Thus, in contrast to the types of orientations emphasized in attachment theory,
Japanese normative assumptions place greater value on the child’s develop-
ment of empathy as well as stress parental practices that reflect greater pa-
rental emotional involvement as compared with verbal involvement.

In sum, cultural rescarch on attachment does not challenge the univer-
sality of the distinction between secure and insecure behavior but rather sug-
gests that the dimension of security of attachment is not fully adequate to tap
salient aspects of attachment that are emphasized in different cultural con-
texts. The concerns with empathy, interdependence, and indulgence of the
other's needs that are salient in the stance of amae are notably not the same
as the concerns with maintaining respect, tranquility, and compliance that
are salient in the stance of proper relatedness emphasized by Puerto Rican
mothers. However, in both instances, the salient dimensions being empha-
sized do not readily map onto the concerns with balancing autonomy and
relatedness that inform contemporary attachment theory.

Cultural Variation in Social Motivation

Cross-cultural research that has used scales developed in the tradition
of self-determination theory provides support for the claims of this model
{Deci, Ryan, Gagne, Leone, Usunov, & Kornazheva, 2001). [t has been dem-
onstrated that if social expectations assume a controlling form, they are ex-
perienced as aversive and associated with negative motivational implications.
However, research is also revealing that in many collectivist cultural popula-
tions, individuals do not tend to experience role-based social expectations as
controlling. Thus, in such cases, acting to fulfill role obligations is not associ-
ated with the negative implications typically observed among European
American populations and predicted by self-determination theory.

Providing evidence for this type of cross-cultural difference, Bontempo,
Lobel, and Triandis (1990) found that compared with Americans, Brazilians
reported that they would experience more enjoyment in being responsive to
need-based role expectations (e.g., fulfilling a request by a family member for
a loan). The results indicated that Brazilians fully internalize social norms of
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this type, whereas Americans tend to experience them as controlling. As
Bontempo and his colleagues observe, “unlike their Brazilian counterparts
who may derive a sense of satisfaction from acting dutifully, the more indi-
vidualistic U.S. sample reports little satisfaction with this ‘forced’ behavior”
(Bontempo et al., 1990, p. 207).

Similar types of trends were documented in a study that contrasted the
outlooks on helping behaviors held by European American as compared with
Hindu Indian adults (Miller & Bersoff, 1995). This latter work demonstrated
that Hindu Indians not only consider it more desirable than do Americans to
respond to the needs of family members in situations involving high cost, but
also indicate that they would experience such behavior as more satisfying.
The nature of this cross-cultural difference may be illustrated through a con-
trast of responses given in the case of a situation involving a wife providing
extended care for her husband who was paralyzed in a motoreycle accident.
Focusing on the dissatisfaction that she expected that the wife would experi-
ence, a U.S. participant portrayed the wife's duty to her husband as anti-
thetical to her individual satisfaction: “She is acting out of obligation—not
other reasons like love. She has a sense of duty, but little satisfaction for her
own happiness” (Miller & Bersoff, 1995, p. 275). The U.S. respondent, it
may be seen, is adopting an outlook that treats individual satisfaction and
duty as antithetical elements, the same type of assumption informing self-
determination theory and underlying the opposition between the poles of
autonomy and relatedness that has been seen informing psychological theo-
ries of motivation. In contrast, in a prototypical response, an Indian infor-
mant associated duty with the fulfillment of role obligations: “She will have
the satisfaction of having fulfilled her duty. She helped her husband during
difficuley.”

Related experimental research suggests that in many collectivist cul-
wral populations duty does not reflect a form of intemalization in which a
sense of obligation disappears as a constraint is internalized but rather a form
of internalization in which motivation is simultancously experienced as en-
dogenously and exogenously generated (Miller & Bersoff, 1994). In a be-
tween-participants manipulation, European American and Hindu Indian re-
spondents made attributions about the motives of hypothetical agents who
were portrayed as providing aid to a neighbor either in the context of prior
reciprocity or in their absence. The attributions of Americans conformed to
the predictions of self-determination theory, with greater liking for helping
and satisfaction inferred to be present in the condition in which behavior
was less normatively based than in the experimental condition. In contrast,
Indians considered the agents equally endogenously motivated in both con-
ditions. Such a trend suggested that they saw less of a tension between
individual inclinations and social expectations than did Americans but
rather instead viewed social expectations as compatible with individual
satisfaction.
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Experimental work by lyengar and Lepper (1999) documents similar
types of cross-cultural differences on a behavioral level. Consonant with the
emphasis on freely chosen behavior predicted by self-determination theory,
European American children were found to perform better and to display
greater intrinsic motivation when they had selected an anagram task them-
selves as compared with when their mothers had selected it for them. In
contrast, Asian American children performed better when complying with
the wishes of their mothers.

Overall, the present findings point to the existence of a form of motiva-
tion not anticipated in self-determination theory. Self-determination theory
posits that the tension between freely chosen behavior and normatively di-
rected behavior (i.e., which in present terms is seen as mapping onto the
deep structure of the tension between autonomy and relatedness) is resolved
through a middle position in which social expectations have been internal-
ized so that they are subjectively experienced as purely internal. However,
the results observed among the present collectivist populations highlight the
existence of a form of internalization in which behavior is experienced as
simultaneously endogenously and exogenously motivated (i.e. as guided by
external norms and as expressions of the self).

Cultural Variation in Parenting

Comparative research supports the claims of the Baumrind model that
extremes of parenting behavior—that is, stances that are experienced as overly
harsh and punitive or ones that are insufficiently involved—are associated
with maladaptive child outcomes (Chen, Liu, Li, Cen, Chen, & Wang, 2000).
However, work has also documented that the meanings accorded to and adap-
tive implications of parenting behaviors vary in different cultural communi-
ties, with such variation not fully accommodated by the categories of
Baumrind's parenting model (e.g., Rudy & Grusec, 2001).

Research demonstrates, for example, that in the context of neighbor-
hoods that are highly impoverished or dangerous, a style of parenting that is
restrictive may be associated with positive adaptive outcomes. In such cases,
close monitoring of the child’s behavior serves to provide the child with
needed supervision and support that is less necessary in more benign cavi-
ronmental contexts. [t is notable that this work also suggests that the present
definition of authoritarian parenting is not fully adequate to capture the na-
ture of this normatively preferred form, because this directive form that is
found in certain inner city communities, tends to be associated with per-
ceived parental warmth rather than with perceived parental harshness, as is

the case with authoritarian parenting.

Cross-cultural research has also demonstrated that unlike European
American adolescents, Korean adolescents associate greater perceived pa-
rental warmth with greater perceived parental control (Rohner & Pettengill,
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1985). Of equal importance, researchers have found that the controlling styles
of parenting that tend to be emphasized within Chinese families are informed
by an indigenous concept of training (chiao shun). Such an orientation com-
bines an emphasis on standards of conduct and preserving the integrity of
the family with affective concern and caring for the child. Not only is this
directive form of parenting accorded positive rather than negative affective
meanings within this community, but it is also associated with positive adap-
tive outcomes such as higher levels of educational achievement.

It is notable that cultural research also has suggested that within Swed-
ish and Nordic cultural communities, the parenting practices represent a blend
of forms that do not readily fit into one of the types in the Baumrind typol-
ogy. Nordic parents make less use of physical punishments than their U.S,
counterparts, but also less use of reasoning and more use of physical restraint
(Baumrind, 1996).

In sum, there is evidence of a distinction made between adaptive and
abusive or maladaptive parenting in all cultural populations. However, avail-
able research suggests that normatively acceptable modes of parenti'ng are
not fully captured by the Baumrind scheme, with its identification of an ideal
midpoint that combines democratic decision making (autonomy) with ef-
fective social control (relatedness). Rather, the forms of parenting that are
normative in different cultural communities appear responsive to contrast-
ing ecological conditions as well as to contrasting cultural values, such as
emphases on family harmony or on nonviolence, that do not readily gloss
onto this continuum.

Cultural Variation in Interpersonal Morality

Concerns with caring have been observed to be central to moralicy
universally (Snarey & Keljo, 1991). However, cross-cultural research also
reveals the existence of cultural variation in forus of interpersonal morality
and suggests thar the voluntaristic approach to caring of Gilligan's model is
culturally specific (Miller, 1994, 2001; Shimizy, 2001).

Rather than reflecting a concern with balancing responsibilitics to self
(autonomy) with responsibilities to others (relatedness), forms of interper-
sonal morality found in many collectivist cultural populations place greater
emphasis on fulfillment of role-related responsibilities. In such traditions
role-related responsibilities tend to be approached as approximations of the,
nature of being or as a perceived natural law, rather than as a mere societal
construction. For example, it has been found that moral outlooks empha-
sized within certain Chinese populations reflect the construct of jen, an out-
look that merges ideas of fulfillment of duty and respect for authority with
benevolence and love (Dien, 1982; Ma, 1997) and that within Japanese com-
munities caring tends to be viewed as a communal responsibility, extending
beyond individual cognitions and feelings (Shimizu, 2001). In tumn, work
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within Hindu {ndian communities has documented the centrality to inter-
personal moral outlooks of the construct of dharma, a concept that denotes
simultaneously inherent disposition, nature, code for conduct, and natural
law (Miller, 1994; Vasudev, 1994; Vasudev & Hummel, 1987). In another
example, studies conducted among Buddhist monks have highlighted the
foundation of interpersonal moral commitments in that community on meta-
physical cultural premises grounded in dukha, or a view of life as suffering and
of negative karma as accumulating through transgressions (Hucbner & Garrod,
1991, 1993). From such a perspective, there is assumed to be a moral impera-
tive that is central to the self’s spiritual advancement to act to eliminate the
suffering of others and to overcome the effects of negative accumulated karma.

Cross-cultural research conducted among European American and
Hindu Indian populations demonstrates that these contrasting moral out-
looks give rise to cultural variation in the morality of caring. For example,
Hindu Indians show a greater tendency to treat meeting the needs of family
and friends as role-related duties, whereas European Americans show a greater
tendency to treat them as matters for personal decision making (Miller &
Bersoff, 1992; Miller, Bersoff, & Harwood, 1990). Furthermore, Hindu Indi-
ans are more prone than European Americans to consider it as morally re-
quired, rather than beyond the scope of morality, to give priority to the needs
of family, friends, or other in-group members in the face of personal hardship
or sacrifice (Miller & Bersoff, 1995). Also, whereas European Americans
tend to judge that there is less responsibility to help a family member or
friend with whom one does not have a close relationship, Hindu Indians
tend to treat interpersonal responsibilities as independent of such nonmoral
considerations (Miller & Bersoff, 1998).

Overall, the perspectiveson interpersonal morality under consideration
here do not embody the same type of cultural tension that it was argued
informs Gilligan’s morality of caring model. The collective tends generally
to be conceptualized in less problematic terms, as patural and omnipresent
aspect of experience that is integral to self, rather than as a discretionary
commitment to be balanced against the needs and desires of an autonomous
individual.

IMPLICATIONS AND CONCLUSION

In sum, this chapter has shown that similar conceptual assumptions
underlie contemporary mainstream psychological theories of social develop-
ment. These assumptions concern achieving a balance between autonomy
and relatedness in different spheres of social life. This deep conceptual struc-
wre is evident in the tendencies within the theories to identify problematic
adaptive endpoints at 0pposing ends of an autonomy-relatedness continuum
and to identify the optimum adaptive form at the midpoint of this continuum
as a stance that achieves a balance between these two poles.
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However, | have also presented evidence suggesting that approaches
that are informed by this deep structure do not appear adequate to accommo-
date the somewhat contrasting perspectives in these areas emphasized in dif-
ferent sociocultural communities. Although contrasting themes are salient
in different settings, certain common tendencies were observed. Thus, for
example, there appears a broad theme related to responding appropriately to
features of the social context. Such a stance was seen in the emphasis placed
by Puerto Rican mothers on their children’s display of both respect and af-
fection toward their elders or in the emphasis placed on training among Chi-
nese parents. Furthermore, this concern with social responsiveness tends to
be regarded as a fulfillment of self as a social and spiritual being. Thus, as
evident in the case of Hindu and Buddhist outlooks on morality, responsive-
ness to the needs of others is understood metaphysically as a vehicle for spiri-
tual refinement, which represents an expression of the self even as it also
represents a response to social requirements.

These multiple types of normatively based visions of social develop-
ment do not appear readily to fit into a dichotomous formulation marked by
a tension between the individual and the group. Rather, in distinct and vari-
able ways, the various visions tend to reflect monistic outlooks, in which the
fulfillment of social requirements and of self tends to be experienced as co-
terminous. Of equal importance, the perceived challenge is to cultivate the
self through social relatedness rather than to preserve the self’s autonomy
while meeting the somewhat competing demands of the social order.

In terms of implications, the existence of a common decp structure in
contemporary theories of social development suggests that such theorics suf-
fer from some of the same concerns with limited predictive range and circu-
larity that have been raised in the case of theories of intelligence. It becomes
expected on conceptual grounds alone that measures of social development
based on the autonomy-relatedness framework will correlate with each other,
just as measures of intelligence that are informed by a common psychometri-
cally based conception of intelligence also tend to correlate with each other.
Also, to the extent that an emphasis on balancing autonomy and relatedness
reflects central values of the middle-class European American power struc-
ture that informs many societal institutions, such as schools and corpora-
tions, it will tend to be rewarded with positive evaluations and opportunities
for advancement. In this respect, such a normative standard for competence
becomes a gatekeeping mechanism similar in many respects to that observed
in the case of 1Q.

The present considerations more generally highlight the need to broaden
present theories of social development and their associated measuring in-
struments to accommodate diverse cultural and subcultural outlooks, just as
similar calls have been made to broaden the scope of abilities encompassed
within theories of intelligence. The goal is not to expand the number of
explanatory frameworks so that theories are formulated at a level of specific-
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ity that applies only to an isolated cultural or social group. Rather, it is to
recognize that important variation in modes of adaptation exists that is not
being taken into account in contemporary psychological theories and re-
search methodologies (Miller, 2002). Such an expansion holds the promise
of contributing to basic psychological theory, through its introduction of new
theoretical constructs and process models of development.

It is important methodologically to recognize that our present assess-
ment instruments lack sufficient cultural sensitivity and need to be made
more culturally inclusive, just as intelligence tests likewise need to be adapted
to tap the competencies of diverse cultural populations (Greenfield, 1997).
It was observed, for example, that in several cases, theories of social develop-
ment appeared to be supported when existing measuring instruments were
administered in comparative cultural rescarch. For instance, in the area of
attachment, culturally based research that presented individuals with the
three attachment categories from the Strange Situation paradigm has re-
vealed a universal preference for secure over insecure forms of attachment
(Harwood et al., 1995). Of equal importance, cross-cultural researchers us-
ing measuring instruments developed in the tradition of self-determination
theory have documented a universal preference for identified over control-
ling motivarional orientations (Deci et al., 2001).

However, in cases such as these, identifications are being observed that
may be considered only best-guess glosses, as respondents are confronted with
research questionnaires that typically do not tap the subtlety of the types of
orientations emphasized in their respective communities. For cxample, the
type of respectful and affectionate child valued by Puerto Rican mothers does
not closely match the type of secure and independent child that is consid-
cred most adaptive within the Strange Situation rescarch paradigm. How-
ever, the positive connotations accorded to this child fit the secure category
of actachment much more closely than they do either of the two less adaptive
patterns that are presented as alternatives in the Strange Situation rescarch
paradigm. Likewise, the endogenous view of duty that is entailed in social
motivation among Hindu Indian populations tends to be linked with satis-
faction even as it is also regarded as based on duty. It is likely then that a
Hindu Indian respondent would find that this type of outlook fits most closely
the identified onentation on scales in the tradition of self-determination
theory, given the positive affective connotations of the items that comprise
the identified orientation on such scales and the predominately negative
affective connotations of the items that comprise the external orientation.
However, although Hindu Indians might thus show results on self-determi-
nation measures that are identical to those shown by Americans, this re-
sponse commonality would obscure important cultural variation that exists
in Hindu Indian as compared with European American outlooks. A similar
conclusion, it may be noted, follows from culeural work in the area of intelli-
gence. This work has documented that frequently only a partial overlap ex-
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ists between the operational definitions of intelligence on 1Q tests and the
ways that intelligence is defined in local cultural communities, Alchough IQ
tests then may appear to have universal validity, they are not sufficiencly
sensitive to tap these local salient outlooks on intelligence.

o In conclusion, it must be recognized that in all cultural populations
distinctions are made between behaviors that are considered to be more or'
less adaptive and that, at the extremes, considerable cross-cultural agree-
mene exists concerning what constitutes extremely maladaptive forms of so-
cial and intellectual development. However, beyond this commonality there
fends to be more openness in pathways of normal human development than
is taken into account in contemporary psychological theories. Just as there
are multiple culturally variable criteria of what constitutes intelligence, there
are multiple culturally variable criteria of what constitutes compctcnl’social
development. Psychological theories of social development and of intelli-
gence must be broadened to accommodate this variation, with the recogni-
tion that the normative endpoints of human development are multiple and
cannot be captured by the values and practices of any single group.
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CULTURE AND COGNITION:
PERFORMANCE DIFFERENCES AND
INVARIANT STRUCTURES

YPE H. POORTINGA AND FONS ). R. VAN DE VIJVER

Cross-cultural differences in score distributions of cognitive tasks are
often substantial. Such findings are of practical significance; high scores on
intelligence tests reflect skills or competencies that tend to be an asset for
educational and economic advancement, at least in urban industrial settings.
The present chapter focuses on the challenge these results offer for theoreti-
cal analysis. In our view the relationship between culture and cognition is a
fascinating field of study. However, research often yields differences that are
difficult to interpret. Do differences in Raven scores (Raven, 1938) obtained
with children from different countries reflect differences in reasoning, as we
are often inclined to conclude? And what is the role of educational differ-
ences! Do children learn to reason better in school or does their everyday
cenvironment make them more familiar with the abstract figures and tasks of
the Raven? In our view these questions are too infrequently dealt with. We
question the wisdom of uncritically interpreting observed differences as re-
flecting differences in the traits the tests are supposed to measure, without
examining the validity of the interpretation. In particular, if participants
come from rather dissimilar cultures it is very casy to find (replicable) signifi-
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